A level History: Teaching and
Assessing sources

Welcome to this training session on teaching and assessing sources.

The session will cover the assessment model for sources across Papers 2
and 3. It will consider what went well and where there is room for improvement
across the two question types, using exemplar student scripts.

The session will consider strategies for teaching sources and will conclude
with a chance to share best practice and ask questions.

This session builds on the Paper 2 and Paper 3 packs previously delivered in
2021 and 2023 respectively.

In this session we are going to look at:

» what students have done well and where there is room for
improvement

» how sources are assessed across Papers 2 and 3

 strategies for teaching sources

« common issues and FAQs
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AO2 Mark scheme (Paper 2)

Target: AO2: Analyse and evaluate appropriate source material, primary and/or
contemporary to the period, within its historical context.

Level

Mark

Descriptor

0

No rewardable material.

1-3

Demonstrates surface level comprehension of the source material
without analysis, selecting some material relevant to the question, but in
the form of direct quotations or paraphrases.

Some relevant contextual knowledge is included, with limited linkage to
the source material.

Evaluation of the source material is assertive with little or no supporting
evidence. Concepts of reliability or utility may be addressed, but by
making stereotypical judgements.

Demonstrates some understanding and attempts analysis of the source
material by selecting and summarising information and making
undeveloped inferences relevant to the question.

Contextual knowledge is added to information from the source material
to expand, confirm or challenge matters of detail.

Evaluation of the source material is related to the specified enquiry but
with limited support for judgement. Concepts of reliability or utility are
addressed mainly by noting aspects of source provenance and
judgements may be based on questionable assumptions.

Demonstrates understanding of the source material and shows some
analysis by selecting key points relevant to the question, explaining their
meaning and selecting material to support valid inferences.

Deploys knowledge of the historical context to explain or support
inferences as well as to expand, confirm or challenge matters of detail.
Evaluation of the source material is related to the specified enquiry and
explanation of utility takes into account relevant considerations such as
nature or purpose of the source material or the position of the author.
Judgements are based on valid criteria but with limited justification.

13-16

Analyses the source material, interrogating the evidence to make
reasoned inferences and to show a range of ways the material can be
used, for example by distinguishing between information and claim or
opinion, although treatment of the two sources may be uneven.
Deploys knowledge of the historical context to illuminate and/or discuss
the limitations of what can be gained from the content of the source
material, displaying some understanding of the need to interpret source
material in the context of the values and concerns of the society from
which it is drawn.

Evaluation of the source material uses valid criteria which are justified
and applied, although some of the evaluation may be weakly
substantiated. Evaluation takes into account the weight the evidence will
bear as part of coming to a judgement.

17-20

Interrogates the evidence of both sources with confidence and
discrimination, making reasoned inferences and showing a range of ways
the material can be used, for example by distinguishing between
information and claim or opinion.

Deploys knowledge of the historical context to illuminate and/ or discuss
the limitations of what can be gained from the content of the source
material, displaying secure understanding of the need to interpret source
material in the context of the values and concerns of the society from
which it is drawn.

Evaluation of the source material uses valid criteria which are justified
and fully applied. Evaluation takes into account the weight the evidence
will bear as part of coming to a judgement and, where appropriate,
distinguishes between the degree of certainty with which aspects of it
can be used as the basis for claims.
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Paper 2
Exemplar 1 (Level 5): Option 2H.2: The USA, 1955-92: conformity and challenge

Q2. How far could the historian make use of Sources 3 and 4 together to investigate the
origins of the women’s movement in the early 1960s?

Explain your answer, using both sources, the information given about them and your own
knowledge of the historical context.

Source 3: From a speech made by President John F Kennedy to Congress, 14 December
1961. In this speech, the President is announcing an Executive Order to introduce the
President’'s Commission on the Status of Women.

If our nation is to be successful in the vital period ahead, we must rely on the skills and
devotion of all our people. In every time of crisis, women have served our country in difficult
and hazardous ways. They will do so now, in the home and at work. We have not yet done
enough to strengthen family life and at the same time encourage women to make their full
contribution as citizens. We naturally deplore those economic conditions that require women
to work unless they desire to do so. The programmes of our Administration are designed to
improve family incomes so that women can make their own decisions about paid work. We
should not consider women to be a marginal group that is employed periodically and that is
then denied the opportunity to satisfy their needs and aspirations when unemployment rises
or a war ends. Women have basic rights that should be respected and encouraged as part
of our nation’s commitment to human freedom, dignity and democracy. The President’s
Commission must review the progress of women in our democratic society. It must make
recommendations for constructive action to advance the full partnership of men and women
in our national life. The Commission is to complete its work and submit its report by 1
October 1963.

Source 4: From Betty Friedan, The Feminine Mystique, published 1963. Friedan was a
pioneer in women’s rights and a co-founder of the National Organisation for Women.

The problem lay buried, unspoken. Each suburban wife struggled with it alone. As she
made the beds, shopped for groceries, coped with children, lay beside her husband at night,
she was afraid to ask the silent question — is this all? There was no mention of this question
in the millions of words written by experts who told women that their role was to seek
fulfilment as wives and mothers. Experts told them how to catch a man and keep him, how
to nurture children, how to bake bread, how to dress more feminine and make marriage
more exciting. Women were taught to pity the unfeminine, unhappy women who wanted to
be poets or physicists. They learned that truly feminine women do not want careers or
higher education. All they had to do was devote their lives to finding a husband and bearing
children. Fewer women were entering professional work. The shortages in nursing, social
work and teaching caused crises in almost every city. Scientists, concerned over the space
race, noted that America’s greatest source of unused brain-power was women. But a girl
would not study physics, saying it was ‘unfeminine.” All she wanted was what every other
American girl wanted—to get married, have children and live in a nice house in a nice
suburb. We can no longer ignore that voice within women that says: ‘I want something more
than my husband, my children and my home.
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Exemplar 1 (Level 5) — June 2024

Indicate which question you are answering by marking a cross in the box [X. If you change you
mind, put a line through the box # and then indicate your new question with a cross X.

Chosen question number: Question1 EJ Question 2
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/'\‘. Examiner Comments

Both sources are mined for inferences and the candidate shows a
shrewd knowledge of the matters being discussed and illuminates
them with judicious use of contextual knowledge of the concerns of
women in the first half of the 1960s. Evaluation of weight is often
subtle, eg the candidate debates the claim by Friedan that she stands
for all women. The conclusion debates the relative weight of both
sources.

4.\ ResultsPlus
\ Examiner Tip
Try to be aware of the concerns and values of the society within which

the sources are set when adding contextual material to inferences.
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Exemplar 2 (Level 4), June 2023
Option 2E, Question 2, The German Democratic Republic, 1949-90

Q2. How far could the historian make use of Sources 3 and 4 together to investigate
relations between the GDR and the Federal Republic (FRG) at the time of the Ostpolitik
negotiations in 19707

Explain your answer, using both sources, the information given about them and your own
knowledge of the historical context.

Source 3: From an official letter sent by Willy Brandt to Willi Stoph, 22 January 1970. Willy
Brandt was Chancellor of the Federal Republic of Germany (FRG) and Stoph was Chairman
of the Ministerial Council of the German Democratic Republic (GDR).

‘Dear Mr Chairman On behalf of the Federal Government, | suggest that our governments
open negotiations about reaching a common agreement to reject the use of force as a way
to resolve issues between us. These negotiations should be based upon the principle that
both states treat each other equitably. These negotiations should provide an opportunity for
a wide-ranging discussion of views on the settlement of all remaining issues between our
two states, including the legal issue of our equality as states. Each side must be free to put
forward all those considerations, proposals, principles and drafts that they believe to be
appropriate. Discussions and negotiations on these issues should be made possible without
any pressure of time. For your information, | include here what | said in this context in my
statement to the German Bundestag on 14 January 1970: ‘It is my Government’s wish,
through negotiations on practical questions, to reach settlements that will make life easier
for the people in divided Germany.” The Federal Government is ready to begin negotiations
at any time. Minister Egon Franke, the Minister for Intra-German Affairs*, is available for
initial talks during which the course and progress of negotiations can be agreed.’

* Minister for Intra-German Affairs — the FRG Minister responsible for relations with the GDR

Source 4: From a report made by Willi Stoph to the Volkskammer of the GDR, 21 March
1970. Stoph was Chairman of the Ministerial Council of the GDR. Here he is commenting on
the meeting that took place between himself and Chancellor Willy Brandt of the FRG at
Erfurt,19 March 1970.

‘It was through the initiative of the GDR that the Erfurt meeting, to which we invited the
Chancellor of the FRG, was held. The basis for the Erfurt meeting was the draft treaty sent
by the Chairman of the Council of State, Comrade Walter Ulbricht, to the FRG. This draft
treaty assumes equal-status relations, valid under international law, between the GDR and
FRG. It provides a positive foundation for normalising relations between the GDR and the
FRG. Let me emphasise that the GDR’s Council of State considers that the Erfurt meeting
was useful. It is necessary that there be conferences between the two governments.
However, as this matter concerns the relationship between the GDR and the FRG, it means
ending, once and for all, the hostile policy pursued for over 20 years by all former FRG
Governments. | asked Mr Brandt if his government is prepared unconditionally to agree to a
relationship with the GDR recognised under international law. But if, as it constantly seemed
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to be in Mr Brandt’'s statements, everything remains undecided, then words about securing
the peace and improving relations are without practical value. The mood at Erfurt was open
and frank. However, on careful consideration of the discussions, we can see that basic
differences still exist between us on how to bring about peaceful co-existence between the
GDR and FRG. There still exists in the FRG, even now, a policy of vindictiveness towards
us. So, we must continue to be alert.’
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Here, the candidate makes reasoned inferences from both sources in
relation to relations between the FRG and GDR in 1970. Contextual
knowledge is added that illuminates the source content and some
attempt is made to address the utility of the sources to the enquiry,

though this could have been developed further. It was given a high L4
mark.
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Exemplar 3 (Level 3), June 2023
Option 2E, Question 1; Mao’s China, 1949-76

Q1. How far could the historian make use of Sources 1 and 2 together to investigate the
methods used to establish control in the early years of CCP rule in China?

Explain your answer, using both sources, the information given about them and your own
knowledge of the historical context.

Source 1: From an interview with a retired policeman, recorded by Xinran, a Chinese
academic based in the West, 2006. The policeman had a career which covered the entire
period of Mao’s rule. Here he is commenting on his role as a young policeman in Henan
province.

‘In 1949, | had responsibility for monitoring a number of streets, checking households and
keeping an eye on bad influences. We were told to ignore people like petty thieves and
vagrants for the time being. Just to leave them. We had to concentrate our efforts on
detaining counter-revolutionaries. Our chiefs gave us different categories to investigate:
bandits and bullying landlords who held control in the countryside; key Guomindang
counter-revolutionaries; followers of reactionary religious beliefs; spies. Checking and
recording under these categories went on until 1956.

Xinran: How did you know if someone was in these categories?

Firstly, some of the counter-revolutionaries turned themselves in, and they were treated
leniently. Secondly, we regularly went around checking households. We asked each family
what each person had been doing. We noted it all down in their files. Thirdly, ordinary
people reported suspects. All of those doing the reporting just thought that once that
information was recorded that would be an end to it. It never occurred to them that those
records could cause trouble for the suspects for the rest of their lives, let alone that it might
implicate relatives and friends too.

Xinran: Do you still think that they were counter-revolutionaries?

According to the policies in force then, maybe they were. But some policemen went so far
‘left’ that they started to make false arrests. Things were chaotic then, and it wasn’t easy to
tell truth from lies’.

Source 2: From the CCP directive, On the Struggle Against the ‘Five EVvils’, published 26
January 1952.The directive was sent by the Central Committee of the CCP to provincial
organisations and local cadres in urban areas.

‘In the cities, we should rely on the working class to unite with the lawabiding capitalists and
other sections of the urban population to wage a determined, large-scale and
comprehensive struggle. This struggle is against those capitalists who are violating the law
through bribery, tax evasion, theft of state property, cheating on government contracts, and
stealing economic information. We should coordinate this struggle with the struggle against
corruption, waste, and bureaucracy, which is already being waged inside the Party,
government, army and mass organisations. This action is both essential and necessary. In
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the struggle against the ‘five evils’, we should adopt the tactics of using contradiction and
provoking divisions. By uniting with the many, and isolating the few, a united front against
the ‘five evils’ will speedily take shape. In a big city, such a united front may well come into
being within about three weeks. Once this united front is formed, those reactionary
capitalists guilty of the worst crimes will be isolated. The state will also be in a strong
position to administer the right punishments, such as fines, confiscation, arrest,
imprisonment, or execution, without much opposition. All our big cities should start the

struggle against the ‘five evils’ in the first ten days of February. Please make prompt
arrangements.’
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Exemplar 3 (Level 3) — June 2023
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This answer makes inferences from both sources with regard to the
methods used by the CCP to establish control in China, though these
are not developed very far. To this the candidate adds some
contextual knowledge to expand the points being made. Finally, a
valid attempt is made to assess the utility of the sources to the
enquiry by use of the candidate’s own knowledge. It was awarded a

| top L3 mark.
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Paper 3
AO2 Mark scheme (Paper 3)

Generic Level Descriptors: Section A

Target: AO2: Analyse and evaluate appropriate source material, primary and/or
contemporary to the period, within its historical context.

Level | Mark Descriptor
0 No rewardable material.
1 1-3 ¢ Demonstrates surface level comprehension of the source material

without analysis, selecting some material relevant to the question, but
in the form of direct quotations or paraphrases.

¢ Some relevant contextual knowledge is included, with limited linkage to
the source material.

* Evaluation of the source material is assertive with little or no supporting
evidence. Concepts of reliability or utility may be addressed, but by
making stereotypical judgements.

2 4-7 ¢ Demonstrates some understanding and attempts analysis of the source
material by selecting and summarising information and making
undeveloped inferences relevant to the question.

¢ Contextual knowledge is added to information from the source material
to expand, confirm or challenge matters of detail.

¢ Evaluation of the source material is related to the specified enquiry but
with limited support for judgement. Concepts of reliability or utility are
addressed mainly by noting aspects of source provenance and
judgements may be based on questionable assumptions.

3 8-12 + Demonstrates understanding of the source material and shows some
analysis by selecting key points relevant to the question, explaining
their meaning and selecting material to support valid inferences

¢ Deploys knowledge of the historical context to explain or support
inferences as well as to expand, confirm or challenge matters of detail.

¢ Evaluation of the source material is related to the specified enquiry and
explanation of utility takes into account relevant considerations such as
nature or purpose of the source material or the position of the author.
Judgements are based on valid criteria but with limited justification.

4 13-16

Analyses the source material, interrogating the evidence to make

reasoned inferences and to show a range of ways the material can be

used, for example by distinguishing between information and claim or

opinion, although treatment of the two enquiries may be uneven.

¢ Deploys knowledge of the historical context to illuminate and/or discuss
the limitations of what can be gained from the content of the source
material, displaying some understanding of the need to interpret source
material in the context of the values and concerns of the society from
which it is drawn.

* Evaluation of the source material uses valid criteria which are justified

and applied, although some of the evaluation may be weakly

substantiated. Evaluation takes into account the weight the evidence will

bear as part of coming to a judgement.

5 17-20

Interrogates the evidence of the source in relation to both enquiries with
confidence and discrimination, making reasoned inferences and showing
a range of ways the material can be used, for example by distinguishing
between information and claim or opinion,
¢ Deploys knowledge of the historical context to illuminate and/or discuss
the limitations of what can be gained from the content of the source
material, displaying secure understanding of the need to interpret
source material in the context of the values and concerns of the society
from which it is drawn.
* Evaluation of the source material uses valid criteria which are justified
and fully applied. Evaluation takes into account the weight the evidence
will bear as part of coming to a judgement and, where appropriate,
distinguishes between the degree of certainty with which aspects of it
can be used as the basis for claims.
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Exemplar 4 (Level 5), June 2024
Option 33: The witch craze in Britain, Europe and North America, c1580-c1750

Q1. Assess the value of the source for revealing the beliefs about the nature of supernatural
powers and the role of judges in Scotland in the late sixteenth century.

Explain your answer, using the source, the information given about its origin and your own
knowledge about the historical context

From King James VI of Scotland, Daemonologie, published 1597.

“The Devil is ready to imitate God. Being a spirit, he is able to transport himself as a solid
body from one place to another. This is seen commonly and daily. In this transporting, he
and other spirits, known as witches, are invisible to anyone else, except themselves. For, if
these witches may take whatever form they please in the air, they may also thicken and
obscure the air so that they are invisible. Another way of the witches coming to their
gatherings is that they can come and enter into any house or Church, even though all
ordinary entrances be closed. They can do this by being transformed into the likeness of a
beast. And some say that, although the bodies of the witches are lying still, their spirits can
rise out of their bodies, and be carried to these gatherings. By this form of journeying, the
witches can be transported from one country to another. The Prince or the Judge may
punish the witches as he thinks convenient. But in the end, to spare the life of the witch is a
fault, and treason, against God. It is not only unlawful, but also a sin for the Judge to be
saving or sparing them. This is comparable to the sin of Witchcratft itself. Surely then, this
crime ought to be as severely punished. Judges ought to be aware that they should not
simply condemn anyone, except those witches that they are sure are guilty. Judges ought
indeed to beware whom they condemn. For it is as great a crime to condemn the innocent,
as to let the guilty escape free. In addition, the report of any one person should not be
admitted as a sufficient proof; this cannot be the working of the law. The confessions of
several guilty persons can work against a person who is accused. Since this is a matter of
treason against the Prince and against other persons, in my opinion, our law should provide
for sufficient withesses and proofs. For, as witches can be proven, are they then the best
witnesses of the actions of other witches? | surely think that these witches, as witnesses,
may be sufficient in matters of high treason against God.”
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Exemplar 4 (Level 5) — June 2024

1 Assess the value of the source for revealing the beliefs about the nature of
supernatural powers and the role of judgesin Scotland in the late sixteenth century.

Explain your answer, using the source, the information given about its origin and your
own knowledge about the historical context.
(20)
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\{ « Examiner Comments

This is a clear level 5 response that is focused and works with the
source to identify and illustrate a range of points relevant to both
enquiries. There is contextual knowledge throughout the answer to
develop the valid inferences that have been made. The caption and
contextual knowledge are used to evaluate the source.

Examiner Tip

T4 ResultsPlus
ooy

Make sure that your contextual knowledge is tightly linked to the
points raised by the source rather than as a separate section.
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